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E-SToPP’S MISSION AND VISION 

 
E-SToPP is a 501(c)(3) not-for-profit organization dedicated to eradicating the school-to-prison 
pipeline throughout southeastern Florida’s most economically disadvantaged communities by 
building a grass-roots network of transformative schools and educational opportunities for 
underserved and unserved youth.  E-SToPP’s “safe haven” model (see Figure 1) provides youth, 
who are involved in or at risk of being involved in suspension, expulsion, serious school failure, 
dropping out, and/or incarceration, with hope for a new life through holistic care, empowering 
education, sustainability, and social entrepreneurship.  E-SToPP’s “safe haven” model empowers 
and prepares youth with sophisticated academic, vocational, social, health and wellness, and 
critical thinking tools and skills they need for successful high school graduation, college, work, 
and a healthy life as leaders in their community and society.  E-SToPP ultimately provides open 
access, collaboration, and accountability through transformative research, education, and praxis 
for the purpose of transforming public school and juvenile justice education systems.  By 
advancing education for distressed, underprivileged, and disenfranchised youth and their 
families and communities, E-SToPP helps mitigate community violence, deterioration, prejudice, 
discrimination, and juvenile delinquency in the long-term. 
 

 
Figure 1. E-SToPP’s “safe haven” reentry model 
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E-SToPP’S STRATEGY FOR IMPACT 

 
History 
 
Eradicating the School-to-Prison Pipeline Foundation, Inc. (E-SToPP) was founded by Debra 
Mayes Pane, Ph.D. on March 11, 2011, after more than 20 years as a teacher, teacher educator, 
and researcher in Miami-Dade County Public School’s Educational Alternative Outreach Program 
(i.e., disciplinary alternative education programs (DAEP) and juvenile justice alternative 
education programs (JJAEP).  E-SToPP’s transformative mission and vision was born from Dr. 
Pane’s staunch belief that systemic and philosophical changes must occur before we as a society 
will develop truly effective and humane schools and educational opportunities that all of our 
children deserve.   
 
In 2011, E-SToPP began foundational work on behalf of children through grass-roots 
collaborations to share, increase awareness, and gauge the socio-cultural-political-educational-
economic climate, mindset, and interest of the community in joining the pursuit of its 
transformative mission and vision.  Over the past four and a half years, E-SToPP has engaged with 
the community on the behalf of children by participating in Miami-Dade Anti-Gang Strategy 
Walking One Stops, Reentry Hubs, and Reentry Fairs in trauma- and violence-burdened 
neighborhoods; working on the South Florida Reentry Taskforce strategic planning committee to 
create the South Florida Reentry Center for men, women, children, and families; presenting at 
local and national research conferences about transforming the school-to-prison pipeline, 
including South Florida Educational Research Conference and National Council on Black Studies; 
participating as panelists at community meetings and university student group events; joining 
local social justice, advocacy, and restorative practices coalitions; collating transformative 
research articles, studies, reports, and materials to support E-SToPP’s research agenda; and 
partnering with other community organizations on behalf of youth and families.   
 
During 2013, E-SToPP officially formed a researcher-practitioner partnership with Positive Peer 
Leadership Mentoring (PPLM) Program, a Miami-Dade Anti-Gang Strategy Initiative, housed in 
Miami-Dade’s Juvenile Services Department.  PPLM invites college/university students and other 
community members to volunteer at Miami-Dade’s Regional Juvenile Detention Center and 
Turner Guilford Knight Correctional Center.  PPLM advocacy and civic engagement projects 
include youth-written JDC Newsletters, which are published and distributed inside and outside 
the detention center, through email listservs, and across social media.  PPLM seeks and has 
established unique partnerships with institutions of higher learning, including Florida 
International University and Barry University.  PPLM opportunities are posted on university 
department webpages for students who seek community service, federal work study, probono, 
course credit, or volunteer hours.  PPLM Volunteer Orientations serve as both a teaching tool 
and a recruitment strategy for matching long-term ‘effective mentors’ with youth as they are 
released from detention and return to their school, family, and community.    
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Overall, E-SToPP has become highly involved in a myriad of community endeavors through its 
partnership with the South Florida Reentry Taskforce, which is based in Miami, and is a vehicle 
for strategic on-the-ground involvement with our targeted population and locations, which have 
escalated rates of youth-involved violent crime: (a) Carol City, Opa-Locka, Miami Gardens; (b) 
Brownsville, Liberty City; (c) Overtown; (d) Coconut Grove; (e) Little Haiti, North Miami, North 
Miami Beach; (f) Goulds, West Perrine, Naranja-Modello; (g) Homestead, Florida City.  E-SToPP 
has also reached out to M-DCPS, Department of Juvenile Justice, and local universities and 
colleges to negotiate potential ongoing, sustainable partnerships and affiliated agreements to 
grow our sites in order to impact more students who are suspended, expelled, incarcerated, 
and/or returning to school, family, and society.  In 2015, E-SToPP hosted its first Southern 
Education Foundation’s (SEF) Southern Education Leadership Initiative [SELI] Summer Fellow.  E-
SToPP’s conference presentations, community townhall events, and orientations increase 
awareness of the need for transformative school and juvenile justice systems and educational 
opportunities in Miami communities for youth who are involved in the school-to-prison pipeline.  
In 2016, E-SToPP hosted its first PPLM Saturday of Service at Miami’s River of Life through its 
community partner Barry University Community Center Service Initiative’s (CCSI) MLK Day of 
Service.  From various collaborations, E-SToPP continually increases its base of partners, 
community members, and funding support for its transformative mission and vision.   

                                                                    
Problem: The School-to-Prison Pipeline  
 
The school-to-prison pipeline is an existing trajectory from the first time predominantly African 
Americans get in trouble at school to being disproportionately labeled a troublemaker and 
potentially dangerous, referred to the office, expelled to disciplinary alternative education 
schools, and sent to jail or prison (Wald & Losen, 2003).  The school-to-prison pipeline phrase 
was coined when a theme, linking school discipline and juvenile justice data, emerged during a 
joint research conference cosponsored by the Civil Rights Project and Northeastern University’s 
Institute on Race and Justice.  Disproportionality increases as African American students move 
from referral to expulsion and, according to the disproportionate minority confinement data of 
the juvenile justice system, from detention to state prison (Florida Department of Juvenile 
Justice, 2011).  The school-to-prison pipeline is a reiterative cycle of exclusionary discipline 
including:   

x get in trouble at school and labeled a troublemaker and potentially dangerous  
x office referrals for disruptive behavior 
x school-related delinquency referrals 

x suspension  
x expulsion 
x school failure 
x dropping out  
x the juvenile justice system and, ultimately,  
x as adults in prison (Pane & Rocco,2014; Fabelo, Thompson, & Plotkin, 2011). 

Where and Why Does the Problem Originate? 
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In the United States, exclusionary school discipline is common.  Since the Children’s Defense 
Fund (1975) research on school suspension, studies of school discipline have consistently 
documented the disproportionality of African American students, particularly males, in the 
administration of exclusionary school discipline and placement in disciplinary alternative 
education schools and the juvenile justice system (Fabelo, Thompson, & Plotkin, 2011; Skiba, 
Michael, Nardo, & Peterson, 2000).  Exclusionary school discipline includes removing students 
from the classroom by referrals to the office, suspensions, and expulsions.  Exclusionary school 
discipline consequences are more frequent, harsher, and less congruent to the incident for 
African American students, particularly males.  Also, exclusionary discipline consequences 
increase for African American students, particularly males, in higher socioeconomic schools 
even though no evidence supports the claim that they are more disruptive than their peers.   
 
The disproportionality of African American students, particularly males, in exclusionary school 
discipline is termed the discipline gap.  Disproportionality is determined by a 10% of the 
population standard, by considering a subpopulation “over- or under-represented if its 
proportion in the target classification (e.g., suspension) exceeds its representation in the 
population by 10% of that representation” (Skiba et al., 2000, p. 16).  Since African Americans 
make up 16.9% of the student population in our nation, 10% of the population standard for 
disproportionate suspension would be less than 15.3% or more than 18.7%.  The current 33.4% 
suspension rate of African American students is two to five times more than their White peers, 
which is well over 10% of the population standard, and confirms their disproportionate 
representation.   
 
As a result of being out of class so much, too many African American students get caught in the 
school failure, dropout, and juvenile justice system cycle.  However, no evidence supports the 
hypothesis that African American students misbehave more.  Instead, African American students 
are referred for more subjective reasons such as disrespect or excessive noise while White 
students are referred for more serious and objective behaviors such as smoking and vandalism.  
Racial and gender disparity appears to originate at the classroom level as “systematic and racial 
discrimination” (Skiba et al., 2000, p. 16).  
 
National Problem 
 
Of the 1.6 million yearly referrals to the United States juvenile justice system,  Black youth make 
up 16% of the juvenile population (under 18) compared to 78% White (including Hispanic) youth.  
However, they are involved in 26% of juvenile arrests, 44% of juvenile detentions, 46% of youth 
sent to adult court, and 58% of youth sentenced to state prisons (National Center for Education 
Statistics, 2008, 2011; Office of Juvenile Justice Delinquency Prevention, 2009, 2014).  Black 
youths’ involvement in the juvenile justice system is 10 times higher than Whites (including 
Hispanic).  Blacks are 27% of all high school dropouts and 52% of Black male dropouts are 
incarcerated by the time they are 30 years old.  National statistics for suspension, expulsion, 
status dropout (not enrolled in high school and do not hold high school credential), and juvenile 
arrest rates differentiate between Black, White, and Hispanic youth (see Table 1).   
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Table 1  

Suspension, Expulsion, Status Dropout, and Juvenile Arrest Rates by Race/Ethnicity/Gender for 
U.S. Public School Students, grades 6-12 

Race/ 
Ethnicity 

Suspension 
Male/ 
Female  

Expulsion 
Male/ 
Female 

Status  
Dropout 

Juvenile Arrests (W+H)  

White 
 

21.3/ 
  9.7 

  1.3/ 
    .7 

  6.0/ 
  4.5 

47% Violent  
65% Property 

Black 
 

49.5/ 
34.7 

16.6/ 
  8.2 

  8.0/ 
  8.8 

52% Violent 
33% Property 

Hispanic 
 

29.6/ 
14.1 

  3.1/ 
  2.9 

24.7/ 
18.0 

47% Violent  
65% Property 

 
Florida Problem 
 
Florida’s school-related delinquency rates differentiate between Black, White, and Hispanic 
youth.  Disproportionate minority confinement (DMC) data shows that disproportionality 
increases for Black youth as they move from referral to expulsion and from detention to state 
prison.  During FY 2009-10, Florida’s school-related delinquency referrals to the juvenile justice 
system for the total at-risk population of 1,917,765 youth were 2.5 times higher for Blacks than 
for Whites (Florida Department of Juvenile Justice, 2009, 2011).  While only representing 21% of 
the youth ages 10-17 in Florida, Black males and females accounted for 47% of all school‐related 
referrals.  Black males were disproportionally more likely than Whites to receive commitment 
dispositions or to have their cases transferred to adult court.  Yet, Black youth were more likely 
than Whites to have their cases ultimately dismissed because their referrals were predominantly 
for disorderly behavior or assault and battery versus drug and alcohol offenses for Whites.  
  
Table 2 
 
School-Related Delinquency Rates in Florida 
 

Total At-Risk 
Population 

Referrals Commitments Transfers to  
Adult Court 

White      52%                             41%                   34                       
 

29 

Black      22%                              
 

43%                   53                        55 

Hispanic 22%                              
 

13%                     9                        12 
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Miami-Dade Problem 
 
Miami-Dade school-related delinquency rates differentiate between Black, White, and Hispanic 
youth (see Table 3).  Blacks were disproportionately overrepresented at the referral stage in 66 
out of the 67 (98%) counties in Florida (Florida Department of Juvenile Justice, 2011).  From a 
total at-risk population of 269, 331 youth, Miami-Dade ranked 64th out of 67th (third from the 
bottom) for most serious rate of school-related delinquency referrals—Blacks were 5.7 times 
more likely to be referred than Whites.  Over a 5-year period, Miami-Dade ranked 66 out of 67—
Blacks were 5.5 times more likely to be referred than Whites.  Sixty-seven percent of school-
related referrals were for misdemeanors in Florida, and Miami-Dade reported the highest 
percentage of misdemeanors (45%). 
 
Table 3 
 
School-Related Delinquency Rates in Miami-Dade  
 

Total At-Risk 
Population 

Referrals Commitments Transfers to  
Adult Court 

White      18%                              
 

6%                       3                         2 

Black      27%                              
 

48%                   54                       54 

Hispanic 53%                              
 

38%                    35                       34 

 
Current School-to-Prison Pipeline Trajectory in M-DCPS 
 
The current M-DCPS school-to-prison pipeline trajectory includes traditional public schools, 
alternative schools, educational alternative outreach programs, the juvenile detention center, 
and juvenile correctional centers, specifically: (a) 57 traditional high schools—12 of which are in 
the seven targeted areas for E-SToPP’s growth plan, (b) 7 alternative schools—one (1) of which 
is educational alternative outreach with 21 programs—one (1) of which is the juvenile justice 
school for detained youth and three (3) of which are Secondary Student Success Centers (S3C) 
for overage youth who are unsuccessful in traditional school and offered credit recovery (not 
including 23 vocational / adult education centers for youth over 15 who are not meeting 
traditional high school graduation requirement) (c) one (1) alternative charter high school, and 
(d) one (1) correctional center for direct-filed youth (as well as the reception center at the state 
prison for directly incarcerated youth).   
 
Currently, however, the 12 high schools, which are in the seven targeted areas for E-SToPP’s 
strategy and growth plan for transforming public school and juvenile justice education systems, 
are or have been labeled continually over time as failing schools and are located in low 
socioeconomic areas; additional funding has not helped these schools obtain sustainable success 
rates.  Traditional high schools are not set up to ensure successful reentry and/or graduation of 
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youth in the school-to-prison pipeline; they have historically relied on indoor suspension, push-
out, outdoor suspension, and expulsion to remove students who reduce the school’s chances for 
making positive grades for comparison across the state or nation.  Current discourse calls for 
replacement of suspension or arrest with restorative justice practices which is a positive form of 
conflict resolution but does not address preventive proactive pedagogical practices for dealing 
with real-time disciplinary issues in classrooms or other educational settings and does not 
prioritize effective educational trajectories.  As of the 2015-2016 school year, M-DCPS (2015) 
plans to eliminate and replace out-door suspension with school success centers.  This is a positive 
top-down initiative but does not incorporate teacher education or professional development that 
focuses on preventive proactive practices, dealing with classroom discipline, and developing 
effective educational trajectories.      
 
Alternative schools house suspended or expelled youth for short periods of time. Alternative 
charter schools provide short-term, credit recovery, and/or storefront services for youth over 15 
years of age in the school-to-prison pipeline.  Educational alternative outreach programs house 
youth involved in the juvenile justice system with specific social, psychological, emotional, and 
learning needs or judge-issued short-term adjudication requirements.  Depending on its mission, 
each educational alternative outreach program provides specific social services to youth and 
families.  Vocational / adult education centers serve over age youth who were unsuccessful in 
traditional or alternative education settings.  The juvenile detention center houses a school on-
site for youth to attend while detained; juvenile correctional centers and state prison reception 
centers house youth who are direct-filed (or already charged) as adults or incarcerated as youth.  
GED and high school diploma credits are offered while youth are incarcerated, but few succeed.   
To date, delinquent and other youth who are involved in the school-to-prison pipeline have no 
viable 4-year effective education option for completing high school and reentering their 
community, school, and society successfully (E-SToPP’s mission and vision is to change these 
inequities).  
  
The Role of Transformative Research, Education, and Praxis 
  
Transformative research, education, and praxis embody E-SToPP’s mission and vision of sharing 
hope, transforming education, and empowering youth who have been given up on and 
marginalized in our schools and society.  Transformative research, education, and praxis open up 
avenues in the public forum for researchers, teachers, parents, students, community activists, 
and others to unearth, discuss, and debate unfamiliar, controversial, or misunderstood topics for 
the purpose of finding ways to transform oppressive educational practices and conditions for 
underserved and unserved youth.  Transformative research, education, and praxis are essential 
components for eradicating the school-to-prison pipeline.     
 
Transformative Research 
 
In addition to E-SToPP’s mission and vision to implement transformative research, education, and 
praxis locally, we will draw from a wide research base that supports our mission and vision.  For 
example, the Broader and Bolder Approach (Noguera, 2011) research agenda and reform 
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strategy suggests the need for a more comprehensive approach to increase academic outcomes 
for poor students and to improve schools that serve them by: (a) expanding learning 
opportunities for students through quality early childhood education and by extending the 
traditional school day; (b) enriching the curriculum through enhanced literacy development in all 
content areas and greater emphasis on project-based learning; and (c) building critical 
partnerships that will strengthen the capacity of schools to respond to student needs and enable 
community interests to come together so parents and their allies can hold schools and their 
leaders accountable for academic outcomes (p. 11).  
 
E-SToPP’s transformative research model draws from critical race, social, strengths-based, and 
trauma-informed theories and methodologies that support our mission and vision of getting at 
the root of philosophical and systemic problems.  E-SToPP will also draw from a large base of 
juvenile justice research related to continuum of care and systems of care reentry approaches, 
which support our mission and vision.  E-SToPP’s research goal is to transform disjointed practices 
and conditions into effective educational trajectories supported by an integrated continuum of 
care for youth in the school-to-prison pipeline.  E -SToPP’s central research question is: What is 
the systemic impact of a grass roots network of quality, equitable, transformative schools and 
educational opportunities designed specifically for underserved and unserved youth who are 
reentering school, family, and community after isolation, confinement, suspension, expulsion, or 
incarceration?  
 
E-SToPP invites doctoral students, fellows, faculty, teachers, and others to participate with us on 
transformative research projects.  E-SToPP draws from a transformative education research base 
that supports our mission and vision, including but not limited to the following:  
 
Critical Race Theory of Education 
Freirean Approach to Literacy Education 
Critical Classroom Discourse 
Critical Theory Perspective on Social Class, Race, Gender, Teaching, and Learning  
Culturally Responsive / Critical Race Theory and Pedagogy  
Transformative Urban Education and Teacher Education 
Critical Sociocultural Perspectives on Teaching, Learning, and Classroom Discipline/Management 
Critical Multicultural Literacies, Pedagogy, and Empowering Education 
Critical Microethnography 
Critical Social Practice Theory of Learning 
Continuum of Care Juvenile Justice 
Psycho-social Research 
Trauma-informed Lens 
Restorative Practices (www.iirp.edu) 
 
To date, delinquent and other youth who are pushed out or drop out of school have no viable 4-
year option for completing high school (our goal is to change this inequity with highly effective 
reentry and alternative school options).  There are many reasons for this omission in educational 
services.  Traditional high schools are often reluctant to re-enroll delinquent youth, who are 

http://www.iirp.edu/
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perceived as a safety threat (Feierman, Levick, & Mody, 2009).  Schools that receive Title I funding 
may fear significant sanctions fueled by No Child Left Behind (NCLB) if they fail to meet Adequate 
Yearly Progress (AYP) or other requirements for funding as a result of returning students’ low 
standardized test scores.  Too many teachers feel unprepared and lack cultural competence in 
their classroom practices with youth who are disruptive, delinquent, or returning to school.  
Teachers, administrators, and other professionals should be afforded professional development 
opportunities that encourage them to discern, interpret, and transform their own mindsets, 
conditions, and practices in order to feel empowered, prepared, and culturally competent when 
working with exceptional education students and youth who have been suspended, expelled, or 
incarcerated, and their families and communities (Bilchik, 2011; Pane & Rocco, 2014).   
 
Youth in disciplinary alternative education programs (DAEP) or juvenile justice alternative 
education programs (JJAEP) are typically provided ineffective short-term programs, generic 
remedial coursework, and punitive behavioral point systems based on low expectations (Fabelo 
et al., 2011; Pane & Rocco, 2014).  In addition, lack of coordinated documentation for courses 
taken while in DAEP or JJAEP is common.      
 
Reentry research and model policies for delinquent youth and those who have been pushed out 
or are at risk of dropping out of schools or academic failure specify the need for education but 
do not specify how that education looks.  E-SToPP’s unique research-based transformative 
educational plan models how effective reentry and alternative education looks.  It is specifically 
designed to empower and prepare youth who have experienced at least one of the following: 
suspension, expulsion, delinquency, incarceration, serious school failure, dropping out, violence, 
poverty, substance abuse, abuse, homelessness or foster care, teenage pregnancy or 
parenthood, and other related challenges.  Our central research question as we develop and 
create effective reentry and alternative schools and educational opportunities through 
transformative research, education, and praxis is: What is the systemic impact of a grass roots 
network of equitable comprehensive community-based “safe haven” reentry and alternative 
schools and educational opportunities grounded in a unique transformative 4-year educational 
plan specifically for underserved and unserved youth who have been suspended, expelled, or 
incarcerated?   
 
Overall, E-SToPP’s research-based transformative educational plan and “safe haven” reentry 
model will offer youth an effective alternative for dropping out of school and academic failure 
with hope for a new life through holistic care, empowering education, sustainability, and social 
entrepreneurship opportunities.  E-SToPP’s research-based transformative educational plan and 
“safe haven” reentry model will support and create diploma-granting equitable comprehensive 
community-based schools rather than a short-term generic stand-alone programs.  E-SToPP will 
address youths’ complex needs and promotes positive human development through 
empowering, trauma-informed, ecological research-based models, based on five key areas 
emerging in youth reentry policy and practice (Bilchik, 2011; Noguera, 2011) that (a) integrate 
the science of adolescent brain development, (b) build on youths’ strengths and assets to 
promote pro-social development; (c) engage families and community members in a meaningful 
manner throughout the process; (d) prioritize education and employment; and (e) provide a 
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stable, well-supported transition to adulthood that helps to create lifelong connections (Berkley, 
2011).   
 
Reentry can be defined as returning to class, school, family, community, and society from any 
level of removal or punitive isolation.  For example, students can “reenter” or return to their seat 
among other students in the classroom from being isolated in “time-out.”  Students can reenter 
class from CSI or after just sitting in the principal’s office.  Students can reenter school from 
suspension or expulsion.  Students can also reenter class, school, family, community, and society 
from detention or incarceration.   
 
E-SToPP’s transformative, culturally responsive, empowering, highly supportive team-oriented 
teaching and learning environment will provide a continuum and system of care throughout 
students’ high school years (Children’s Law Center, 2011), which is conducive for all students to 
develop wise decision making skills necessary to become contributing members of their family, 
community, and society.  
 
Transformative Education 
 
E-SToPP’s transformative education model draws from critical race, critical social, strengths-
based, trauma-informed theories and pedagogies that align with our mission and vision of 
transforming public school and juvenile justice education systems.   

Our goal is to transform dismal educational experiences and settings into “safe haven” schools 
and educational opportunities for young people in the school-to-prison pipeline.   
 
E -SToPP’s “safe haven” schools and educational opportunities are created to holistically 
eradicate the school-to-prison pipeline.  E-SToPP’s Transformative “Safe Haven” Educational 
Model incorporates the following components and initiatives.  

“Safe Haven” Components: 
x Empowering Education 
x Holistic Care 
x Sustainability 
x Social Entrepreneurship 
x Academic 
x Career 
x Social 
x Health & Wellness 
x Critical Thinking 

 
 “Safe Haven” Initiatives: 

x Critical Communities of Practice 
x Community Meetings 
x Socialization, Sustenance, Rejuvenation 
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x Continuum of Care 
x Empowerment Support Teams 
x Health & Wellness Empowerment Support Teams 
x Mentorships 
x Internships 
x Community Learning Center 

 
E-SToPP seeks to transform dismal educational experiences and settings into innovative self-
sustaining safe, research-based, academically and socially responsible, collaborative, 
enterprising, self-sustaining, innovative, unique, inspiring, and empowering 21st century schools 
for young people who are caught in the school-to-prison pipeline.  E-SToPP is a grass-roots effort 
to reinvent how schooling is done, one critical community of practice experience at a time.  
Critical communities of practice draw heavily from Freirean Educational Theory, original Freedom 
Schools philosophy and purpose, critical race pedagogical curriculum and pedagogy, and the 
Delancey Street each-one-teach-one philosophy.  All stress ‘reading the word and the world’ 
merged with collaboration among participants and entities that are already involved in oppressed 
students’ lives to rebuild from the ground up.  Upholding a sense of urgency about students’ lives, 
E-SToPP operates under the premises that time is of the essence and we need to problem pose 
and problem solve together to reinvent solutions and be responsible for the outcomes. 
 
E-SToPP will seek to develop innovative community-based partnerships with transformative-
minded juvenile judges, public schools, alternative and juvenile justice education programs, 
universities, colleges, community members, businesses, governmental departments, healthcare 
professions, organizations, and others to develop our transformative education model.   
 
Transformative Praxis 
 
E-SToPP’s transformative praxis model draws from critical race, critical social, collaborative, 
reflexive, strengths-based, social justice-oriented, culturally competent, and trauma-informed 
teacher education and professional development theories and practices that align with our 
mission and vision to transform teaching and learning cultures across systems.    
 
Our goal is to empower and prepare teachers, mentors, interns, and other involved adults to act 
as change agents who will, in turn, empower and prepare youth who are caught in the school-to-
prison pipeline to act as change agents—attend school consistently, succeed academically and 
socially, prepare for successful reentry, stay away from crime, and graduate from high school 
successfully.   
 
Change agents provide transformative and equitable educational opportunities with high 
expectations, care, and a broad understanding of how to build on their students’ cultural 
backgrounds, strengths, and needs, often based on traumatic experiences.  Transformative praxis 
could dramatically transform classrooms and, ultimately, public schools, juvenile justice 
education, and our society!    
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E-SToPP empowers and prepares teachers (and other adults) in unique research-based 
transformative education seminars, workshops, courses, and experiential collaborative learning 
experiences before they begin (or while they are) teaching, mentoring, counseling, working, 
providing services, providing business and entrepreneurial opportunities, and volunteering with 
underserved and unserved youth.  Empowered and prepared teachers provide transformative 
and equitable educational opportunities with high expectations, care, and a broad understanding 
of how to build on their students’ cultural backgrounds, strengths, and needs, often based on 
traumatic experiences.  Empowered and prepared teachers (necessarily led by their empowered 
principals and other administrators) act as change agents who will, in turn, empower and prepare 
their students to reenter and graduate high school successfully.   
 
When students are engaged and empowered in authentic learning experiences built on their 
cultural strengths, trauma-informed needs, and high expectations, they are better prepared, 
supported, and significantly more likely to attend school consistently and succeed academically, 
socially, and holistically.  Frequent out-of-school suspension is a predictor of dropping out of 
school, has a harmful racially disparate impact on learning due to loss of time in the classroom, 
and does not necessarily promote a safe and orderly learning environment (Pfleger & Wiley, 
2012).  Thus, E-SToPP transformative praxis will develop positive real-time alternatives to 
suspension that engage students in social, academic, holistic learning processes in a safe school 
space; and stress preventive discipline stances and empowering practices—rather than rely on 
exclusionary school discipline practices and policies that rely solely on suspension.  E-SToPP’s goal 
is for participating students to graduate from high school with at least 3 sophisticated vocational 
or entrepreneurial skills and 3 internships (provided by our community partners) that augment 
their high-school major; and for graduates to continue on to higher education, enter vocational 
programs, and/or work full time.  Ultimately, E-SToPP seeks to converge trauma-informed 
reentry services with transformative research, education, and praxis to develop a grass-roots 
network of “safe haven” reentry schools and educational opportunities that provide underserved 
and unserved youth with genuine opportunities and support systems of care for reentering and 
successfully graduating from mainstream schools and society.     
 
Solution: Transforming the School-to-Prison Pipeline Trajectory into Effective Educational 
Systems 
 
Transforming the school-to-prison pipeline trajectory into effectively operationalized 
educational systems entail purposeful collaboration among multiple and, ultimately, all systems 
that children meet during their entire schooling process.  In particular, juvenile justice, education, 
and foster care systems must collaborate among themselves and with trauma-informed mental 
health systems in order for children to grow into self-sufficient and productive citizens in our 
society.  Education is prioritized in each system to augment overlapping strengths and needs of 
children and families in strategic communities.  E-SToPP’s growth will have a profound impact on 
southeastern Florida in the following ways: 
 

Restructuring the market. Restructuring the market begins when people’s mindsets 
about effective humane teaching and learning for all children have been transformed.  Prior to 
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involvement with E-SToPP in teaching, mentoring, counseling, working, and volunteering, adults 
will experience grass-roots ways of providing and envisioning humane equitable education that 
all children deserve.  This philosophy is guided by the belief that sustainable change emerges 
from the community and that if we work as a community toward sustainable change, the 
impossible can become the inevitable.  As humans, we all want care, compassion, and someone 
to believe in us.  If each of us treats and teaches others humanely and, in turn, expect and provide 
opportunities for those we teach to treat and teach others in the same way, sustainability is 
inevitable.  E-SToPP will encourage multi-faceted partnerships that exhibit courage, leadership, 
and community engagement in taking the first step toward life changes for youth who are most 
excluded in schools and society.  These joint commitments toward sustainable change will 
proactively and continually increase an awareness of inequitable societal issues.  With increased 
awareness and reduced fear, our community will become critically reflective, collaborate 
together, and act immediately to begin dismantling the disproportional challenges that we as a 
society place on too many of our youth who get caught in the school-to-prison pipeline.  Working 
together to build transformative schools and educational opportunities where and for whom the 
greatest need exists in our society will be a striking way to impact civility in the community at 
large and thereby achieve broader impact.   
 

Critical education. Three times more money is spent on incarcerating youth than 
educating them in public schools and juvenile justice facilities.  To ultimately reverse this policy, 
E-SToPP’s rationale is to replace incarceration with critical education.  More students benefit 
from public school education that provides them with meaningful and engaging academic and 
social learning opportunities.  Students want to come to school and stay in classes where they 
are welcomed.  A critical education involves the learning community in recognizing and solving 
social problems, such as suspension, crime, and illiteracy, which impacts all community members 
negatively.  Cost benefits from providing a critical education comes from increased employment, 
number of homeowners and businesses, civic engagement, and income levels in low 
socioeconomic communities.  Transformed practices within communities restructure the 
mentality of educational ideas within the system.  Policy changes occur from program evaluations 
and transformed ideologies about education from the results of those evaluations.  The growth 
impact of transformed ideological practices translate into monetary benefits for society.  
Ultimately, cost benefits of involving youth in critical education practices outweighs the societal 
cost of incarcerating youth. 
 

Capacity-building. E-SToPP will expand the capacity of the public school system while 
reducing the “need” for incarceration by providing a public school model that is currently 
nonexistent in Miami-Dade County Public Schools.  E-SToPP will work with (not replace) public 
schools and the juvenile justice system to increase successful academic, social, vocational, critical 
thinking, and health and wellness outcomes of our youth in school and in their families and 
communities.  E-SToPP’s transformative “safe haven” schools and educational opportunities 
provide youth a valid, socially just, equitable, high school graduation and college preparatory 
option.  This “safe haven” model focuses on effective education to ensure youths’ seamless 
navigation through high school and beyond.  In essence, E-SToPP puts forth a vision for 
transforming the public school and juvenile justice education systems by prioritizing children’s 
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inalienable human right to effective education each step of the way.  This model benefits society 
by empowering and preparing youth for a transformed life without crime.  Youth who gain higher 
education, legitimate careers, and honest employment will thereby, decrease monies society 
would have otherwise paid for their incarceration.   
 

Transformation of educational systems and policies. E-SToPP will provide ongoing 
transformative research, education, and praxis in order to sustain transformation of educational 
systems and policies.  E-SToPP’s long term goal is to expand its sustainable network of 
transformative “safe haven” schools and educational opportunities throughout Miami-Dade and 
then across other parts of southeastern Florida.  Expansion occurs through youth and others who 
previously participated in building a unique transformative “safe haven” school or educational 
opportunity in their own neighborhood, leading the way by teaching others in another 
neighborhood how to start their own “safe haven.”  Transformative research, education, and 
praxis increases teachers’ and other adults’ understanding of the systems approach to the holistic 
care of children’s mental health, emotional, social, medical, behavioral, economic, employment, 
homelessness, pregnancy, justice, and multiple other challenges that impact academic success in 
traditional public school and juvenile justice education settings.  Transformative research, 
education, and praxis strategies involve the development of dynamic, collaborative, and 
proactive trauma-informed interactions, including prevention of exclusionary school discipline.  
Transformative research, education, and praxis strategies will engage communities in sustainable 
solutions by their practices of hope, their empowerment of youth, by their cost-effectiveness, 
and by their humane goals—which align with E-SToPP’s holistic transformative mission and 
vision.   
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E-SToPP’s MODEL FOR GROWTH  
  
Growth Plan  
 
E-SToPP’s growth plan involves building a sustainable infrastructure and systems of growth as 
follows: 
  

x work within existing public schools and juvenile justice facilities (see Figure 2);  
 

 
Figure 2: Public Schools & Juvenile Justice Facilities 
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x develop sustainable partnerships with existing systems (see Figure 3);  
 

 
Figure 3: Existing systems. 
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x create a sustainable growth plan (see Figure 4).   

 
Figure 4: Sustainable growth plan. 

 
Phases of Growth 
 
E-SToPP’s growth strategy will be implemented simultaneously in multiple phases, which are not 
linear but circular, reiterative, and fluid.  Phases of growth overlap, develop, and are prioritized 
alongside youths’ ever-changing needs and goals.  Phases of growth will indicate E-SToPP’s 
continual development of a sustainable foundation, infrastructure, and systems for growth.  
Phases of growth (juvenile justice, public school) will maintain E-SToPP’s focus on ensuring 
youths’ seamless navigation through their high school educational trajectory.   
 
Sustainable expansion takes place by involving youth and adults in the grass-roots development 
of E-SToPP’s model of transformative research, education, and praxis.  E-SToPP youth and adult 
participants will build unique “safe haven” reentry schools, school initiatives, programs, and 
centers/hubs in their own neighborhoods, leading the way by teaching others in another 
neighborhood how to start their own “safe haven.”   
 
Each E-SToPP “safe haven” school, school initiative, program, and center (hub) will offer a 
unique community-based reentry niche and develop curriculum, instruction, pedagogy, and 
full-services in a continuum of care specific to its particular population.  To accomplish systems 
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of care, each E-SToPP “safe haven” reentry school, school initiative, program, and center/hub 
will network to:  

x Provide an extended family atmosphere by developing grass-roots learning communities 
where everyone works together to build unique “safe havens” 

x Provide full-service attention to participants’ immediate needs and goals 
x Integrate academic, vocational, social, health and wellness, critical thinking, and 

entrepreneurial education  
x Provide a 4-year+ high school diploma-granting college preparatory curriculum  
x Create an innovative empowering culture of inquiry, thinking, and high expectations 
x Develop sustainable employment opportunities  
x Advance accessible healthcare and nutrition 
x Provide authentic collaborative extra-curricular activities that augment healthy living  
x Provide hands-on transformative literacy, technology, community building, advocacy, 

civic engagement, project-based learning, and arts-based programs  
 

E-SToPP will continually pursue philanthropic and innovative funding opportunities to conduct 
transformative education, research, and praxis in order to change things as we find changes are 
needed.  By grounding each of our initiatives in critical communities of practice, E-SToPP will seek 
out and develop innovative community-based partnerships with the juvenile judges, public 
(alternative education and juvenile justice) schools, universities, colleges, community members, 
businesses, healthcare professions, and organizations that support our mission and vision.   
  
Through these partnerships, E-SToPP aims to provide open access to our “safe haven” reentry 
school model, thereby increasing students’ educational opportunities for optimal learning 
through civic engagement.  For example, E-SToPP will seek partnerships with university faculty 
to provide empowering on-site service learning opportunities for teacher education students, 
who we believe must first become aware of their own ethnocentricities and our students’ cultural 
strengths before they will feel comfortable and competent teaching them with high expectations.  
E-SToPP will seek partnerships with university departments to provide empowering on-site 
internships for their graphic artist, architecture, medical, and other students.  We will welcome 
graduate and doctoral students to our schools to conduct their research.  We will also invite 
youth from other high schools to collaborate with our students, empowering both groups of 
youth to lead the way in academic, healthy living as leaders in their communities.  We will 
collaborate with faculty to create and facilitate youth advocacy projects and civic engagement in 
our schools as well.  Over time, E-SToPP will mentor cohorts of university participants, students, 
teachers, families, and community members in how to transform schooling and students’ lives 
through inquiry, improvisation, high expectations, and experiences in a critical community of 
practice.   
 
Each E-SToPP school has the potential to be developed into a full-service family and community 
outreach teaching-learning hub reentry and resource center, which serves the unique needs and 
goals of its community or neighborhood.  We will prioritize the traumas that our youth face by 
engaging community partnerships with healthcare organizations and professionals (e.g., nurse 
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practitioners) to address their immediate struggles within our guiding philosophy.  To that end, 
we will abide by the sustainable philosophy that everyone knows something that they can teach 
others.  This philosophy is practiced at all levels from student, teacher, school, and family to 
community, college, and university partnerships.  To accomplish this goal, we will seek out and 
welcome everyone in the community at large who supports our mission to give and receive 
knowledge, provide practical experiences, and develop mentorships with our students in any of 
their academic, vocational, social, health, and entrepreneurial enterprises.  See Figure 3.   
    
Phases of growth overlap to develop and grow a grass-roots network of transformative “safe 
haven” reentry schools, school initiatives, programs, and centers (hubs) in each of Miami-Dade 
County’s seven most economically disadvantaged communities, targeted high schools, and 
juvenile detention facilities.  E-SToPP’s long term goal is to expand its sustainable network of 
transformative “safe haven” education models throughout Miami-Dade and then across other 
parts of southeastern Florida (and ultimately across the nation) by building: 
 
x one successful signature E-SToPP “safe haven” reentry school initiative in each existing public 

school; thereby, building a grass-roots network of E-SToPP school initiatives for youths’ 
seamless intake, reentry, and navigation through high school upon release, as demonstrated 
and measured by youths’ reduced suspension, expulsion, incarceration, and recidivism rates, 
reduced involvement in violence and increased advocacy and civic engagement skills, and 
increased graduation, entrepreneurial, career, and college entry rates 

x one successful signature E-SToPP-Positive Peer Leadership Mentoring (PPLM) reentry 
program in each existing juvenile justice facility (see Figure 3); thereby, building a grass-roots 
network of E-SToPP-PPLM program initiatives for youths’ seamless intake, reentry, and 
navigation through high school upon release, as demonstrated and measured by youths’ 
reduced suspension, expulsion, incarceration, and recidivism rates, reduced involvement in 
violence and increased advocacy and civic engagement skills, and increased graduation, 
entrepreneurial, career, and college entry rates 

x one successful signature E-SToPP “safe haven” reentry school in each targeted area; thereby, 
building a grass-roots network of new E-SToPP schools for youths’ seamless navigation 
through high school, as demonstrated and measured by youths’ reduced suspension, 
expulsion, incarceration, and recidivism rates, reduced involvement in violence and increased 
advocacy and civic engagement skills, and increased graduation, entrepreneurial, career, and 
college entry rates 

x one successful signature E-SToPP “safe haven” reentry center (or hub) in each targeted area; 
thereby, building a network of reentry centers for youths’ seamless intake and navigation 
from juvenile justice facility to reentry center and youths’ seamless navigation from reentry 
center through high school, as demonstrated and measured by youths’ reduced suspension, 
expulsion, incarceration, and recidivism rates, reduced involvement in violence and increased 
advocacy and civic engagement skills, and increased graduation, entrepreneurial, career, and 
college entry rates 

 
Main activities include developing and implementing systems and processes; creating structures 
so that community members empower themselves, take their own initiative, and chart their own 
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course—thus, acquiring their own expertise; providing experiential learning, supervision, and 
debriefing with volunteers, interns, mentors, and teachers; creating implementation plans for 
the growth initiatives (that are incorporated into research projects for sustainability).  E-SToPP-
PPLM has begun work in Miami-Dade Regional Juvenile Detention Center (JDC) and Turner 
Guilford Knight Correctional Center to develop structures so that youth can take initiative to 
empower and prepare themselves for reentry to and navigation through M-DCPS, family, and 
community upon release from incarceration.  E-SToPP’s growth plan involves strengthening and 
growing PPLM as a grass-roots presence in public schools, alternative schools, and educational 
outreach programs.  E-SToPP-PPLM seeks to develop an effective educational trajectory (i.e., 
structure) for youth already involved and at risk of being involved in the school-to-prison pipeline 
by transforming classroom, school, and program cultures and practices.  E-SToPP-PPLM’s goal is 
to work within existing educational settings and through existing systems to prevent exclusionary 
discipline in the moment—thus, providing a holistic grass-roots continuum of care grounded in 
sustainable, transformative, pedagogical, and restorative justice practices.   
 
Key Success Factors and Potential Risks  
 
E-SToPP’s success will depend on its success in making a profound impact through restructuring 
of the market, critical education, capacity-building, transformation of educational systems and 
policies—and, thereby, transforming public school and juvenile justice systems.  Potential risks 
include: (a) building organizational capacity that is sustainable; (b) executing equitable effective 
transformative schools and programs; (c) developing and acquiring affordable appropriate 
facilities for developing its vision: (d) creating and managing transparent congenial relationships 
with districts, organizations, and governments; (e) attracting, recruiting, and sustaining 
transformative board, staff, and community members who implement its mission with fidelity; 
(f) securing available funding to ensure all schools and programs are financially self-sustainable; 
and (g) securing philanthropic gifts and grants necessary to start and grow schools and programs 
as well as cover costs of main and satellite offices.  


